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CORE PURPOSE 

 

To drive economic growth and job 

creation. 

TEES VALLEY COMBINED 

AUTHORITY 
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ÅA partnership of five authorities and an 

Elected Mayor. 

 

ÅDevolution Deal ï devolved powers 

and funding from Whitehall. 

TEES VALLEY COMBINED 

AUTHORITY 
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WHY A TEES VALLEY APPROACH 

TO EDUCATION & SKILLS? 
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Not just about infrastructure and 

physical development.... 

 

óEducation is the most powerful tool 

countries have for boosting economic 

growth, increasing prosperity and 

forging just, peaceful and equitable 

societiesô 
World Economic Forum 

INCLUSIVE ECONOMIC GROWTH 
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Tees Valley Opportunity Unlimited 

 

ñIt is clear that problems with 

education and skills are really the 

thorn in Tees Valleyôs side.ò  

 
Sir Michael Heseltine 
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ÅStrong primary school performance J  

ÅOnly 44% of secondary schools were 

rate good or better L 

ÅPerformance at GCSE L 

ÅPerformance at KS4 L 

ÅPost 16 performance L 

ÅViews of stakeholders L 

 

2014/15 



PRESENTATION TITLE 

Subtitle 

WHAT IS OUR STORY? 
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PERCENTAGE OF PUPILS WHO ATTEND PRIMARY 

SCHOOLS RATED BY OFSTED AS  GOOD OR BETTER (AT 

END OF AUGUST 2014-16 AND AT END OF MARCH 2017) 
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PERCENTAGE OF SECONDARY SCHOOLS RATED BY 

OFSTED  AS GOOD OR BETTER (AT END OF AUGUST 

2014-16 AND AT END OF MARCH 2017) 
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PERCENTAGE OF PUPILS ATTENDING SECONDARY 

SCHOOLS RATED BY OFSTED AS  GOOD OR 

BETTER (AT END OF AUGUST 2014-16 AND AT  

END OF MARCH 2017) 
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SCHOOLS BELOW THE FLOOR  

STANDARD/COASTING SCHOOLS  

Based on 2016 performance: 

Å8 primary schools are below the floor standard  

    (4% of primary schools, national figure is 5%) 

Å3 primary schools meet the definition of coasting schools 

The proportion of secondary schools is much higher 

Å11 secondary schools are below the floor standard  

 (26.7% of secondary schools, national figure is 9.3%) 

ÅFive secondary schools meet the definition of coasting 

schools 

ÅAddressing this underperformance must be part of the 

school improvement strategy 
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ÅPrimary       61 (30%)  

ïDarlington      11 

ïHartlepool      11 

ïMiddlesbrough     13 

ïRedcar & Cleveland   5 

ïStockton       21 

 

PRIMARY SCHOOLS MEETING AT 

LEAST 1 óEô SSIF CRITERIA 
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ÅSecondary      23 (55%) 

ïDarlington      5 

ïHartlepool      5  

ïMiddlesbrough     4 

ïRedcar & Cleveland   3 

ïStockton       6 

 

SECONDARY SCHOOLS 

MEETING AT LEAST 1 óEô SSIF 

CRITERIA 
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OUTCOMES IN THE FIVE 2016 SECONDARY SCHOOL 

PERFORMANCE INDICATORS, TEES VALLEY  

COMPARED WITH ENGLAND (STATE FUNDED SECTOR) 
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AVERAGE PROGRESS 8 SCORES  
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PERCENTAGE OF PUPILS ACHIEVING 

A*-C IN BOTH ENGLISH AND MATHS 
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PERCENTAGE OF KS5 STUDENTS ACHIEVING GRADES AAB OR 

BETTER AT A LEVEL OR APPLIED SINGLE/DOUBLE AWARD  

A LEVEL 2014 -16 (INCLUDES FE SECTOR & COLLEGES) 
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PERCENTAGE OF KS5 STUDENTS ACHIEVING GRADES AAB 

OR BETTER AT A LEVEL OF WHICH AT LEAST TWO  

ARE IN FACILITATING SUBJECTS 2014-16  

(INCLUDES FE SECTOR)   
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PERCENTAGE OF STUDENTS PROGRESSING TO 

HIGHER EDUCATION AT THE END OF KEY STAGE 5 IN 

2015 BY UNIVERSITY GROUP 
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ÅUptake and performance in Science at 

GCSE below national average. 

ÅUptake and achievement in STEM 

subject at A level below national 

average, particularly at the higher 

grades. 

STEM 
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PERCENTAGE OF 16-35 YEAR OLD TEES VALLEY 

RESIDENTS STARTING AN APPRENTICESHIP 2013-

2016 
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APPRENTICESHIPS IN 2015-16 BY KEY SECTOR  

28% 

25% 
15% 

11% 

8% 

7% 

3% 3% 

0.5% Business and Professional Services (2,820)

Health care (2,500)

Advanced Manufacturing (1,450)

Other Services (1,070)

Culture and Leisure (830)

Construction (680)

Logistics (270)

Digital and Creative (270)

Chemical Process and Energy (50)
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ÅGap between pupils entitled to FSM 

and their peers is wide at all key 

stages, but is widest at KS4. 

ÅFSM pupils make above average 

progress in writing and maths at KS2 

against the national rate, however they 

make half a GCSE grade less progress 

than their peers at KS4. 

 

PERFORMANCE GAPS 
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ÅBoys perform less well than girls in 

early years.  They catch up by the end 

of KS2.  However, the gap is significant 

by the end of KS4.  

PERFORMANCE GAPS 
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ÅTackling disadvantage gap and boys 

underachievement. 

ÅLiteracy, particularly boys reading and 

writing.  

ÅSTEM, Maths and English 

ÅTransition between primary and 

secondary. 

ÅPathways into growth sectors.  

OUR CHALLENGES 
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ÅLeadership, governance and 

addressing low expectations.  

ÅAssessment and monitoring of teaching 

and learning.   

ÅWide variation in quality of teaching 

and learning. 

OUR CHALLENGES 
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ÅRecruiting and retaining teachers and 

school leaders.  

ÅBehaviour and attendance in some 

schools. 

ÅEmotional wellbeing and resilience.  

 

OUR CHALLENGES 
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ÅTransforming Tees 

ïHigh achievement for all 

ïEEF Literacy Programme 

ïWorkforce recruitment and retention 

ïLeadership Development Programme 

ïEmotional Wellbeing and Resilience  

ïScience Initiative  

Å Other Examples 

ïFoundation for Jobs 

ïHartlepool Employment Initiative  

ïMiddlesbrough Early Language Development 

 

WORK IN PROGRESS 



PRESENTATION TITLE 

Subtitle 

ÅTVCE Devolution Deal: focus on 

Education and Skills. 

Å£3.5m earmarked over 4 years for 

School Improvement and Careers. 

ÅCommissioning role. 

 

NEXT STEPS 
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ÅBuilding school improvement capacity. 

ÅResearch and innovation to tackle 

entrenched problems.  

ÅMeeting the workforce challenge.  

ÅTechnical education pathways in key 

growth sectors.  

FOUR AREAS OF INTEREST 
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ÅTees Valley Strategic Plan.  

ÅMatch funding eg SSIF/EEF for 

programmes that tackle identified 

priorities and work across Tees Valley. 

ÅTVCA commissioning. 

ÅHolding to account and monitoring 

impact. 

APPROACH 
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ÅShared leadership and mutual 

accountability. 

ÅEstablishing a Tees Valley School 

Improvement Board in partnership with 

the RSC. 

ÅPart of Tees Valley Combined Authority 

Governance. 

ÅReporting through to DFE. 

GOVERNANCE 
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BOARD STRUCTURE  
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ÅTVCA x 2 

ÅRSC x 1 

ÅTeaching Schools x 5 

ÅLocal Authorities x 5 

ÅDiocesan Authorities x 2 

ÅMulti Academy Trusts x 2 

SCHOOL IMPROVEMENT BOARD 

MEMBERSHIP  
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ñWe cannot solve our problems with the 

same thinking we used to create themò 

 

 

 

Einstein 

SHAPING OUR FUTURE 
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Based upon what has been presented and your experience: 

 

1. What is the one question that you would like to ask linked to the 

challenge we face for School Improvement in Tees Valley? 

 

2. What are the priorities for action within Tees Valley that will raise 

school performance, pupil attainment and progression into 

sustainable careers for young people? 

 

3. Is the following list correct and are there any missing? 

Table Discussion 1 

 
Tees Valley School Improvement Establishing the Priorities 
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Table Discussion 1 

 
Tees Valley School Improvement Establishing the Priorities 

 

Priorities could include: 
  
Å Tackling disadvantage gap and boys underachievement 

Å Literacy, particularly boys reading and writing 

Å STEM, Maths and English 

Å Transition between primary and secondary 

Å Pathways into growth sectors 

Å Leadership, governance and addressing low expectations 

Å Assessment and monitoring 

Å Recruiting and retaining teachers and school leaders 

Å Emotional wellbeing and resilience 

Å Building school improvement capacity 

Å Research and Innovation to tackle entrenched problems 

Å Meeting the workforce challenge-Careers education 

Å Technical education pathways 
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Break  



Strand 1: Tackling Disadvantage: ôHigh Achievement for Allõ 

Strand lead : Tom Grieveson  
Strand team : Maria Cockerill, 
Steph Bingham  



Starting point: Autumn 2015: (2 year project)  
 
Å Performance  of disadvantaged pupils in the Tees Valley 

unacceptably low when compared to their peers.  
Å Disadvantage gap already in evidence in the Early Years ð 22% 

difference in proportion of young children gaining a good level of 
development.  

Å Gap within a similar range by end of Key Stage 1 in reading, writing 
and mathematics.  

Å Very impressive gains in Key Stage 2 although gap still at about 17% 
across the Tees Valley by age 11 in reading, writing and 
mathematics.  

Å Limited progress for too many disadvantaged students at Key Stage 
4 ð substantial gap of about 30% by age 16 (5+A*/C).  

Å By age 19 , disadvantaged students 3X more likely to be NEET than 
their peers.  

 
 



Initial findings ð focus of the research  
 
Å Cohort of schools that were clearly doing much 

better for the disadvantaged group:  
Å In primary : no gap or quickly closing  
Å In secondary : pockets of good practice  

 
Å Major research project to determine what these 

schools were doing that was proving to be so 
successful  
Å 30+ Tees Valley primary schools  
Å Over 1/3 of Tees Valley secondary schools  

 
Å Two key questions : 
ÅWhat strategic decisions were driving each 
schoolõs approach? 

Å How were senior leaders making these decisions 
operational and why were they proving to be so 
successful?  
 



}From the research : 

 
ƁIdentified 7 key drivers that in combination were 

proving to be so successful  

ƁNot about using drivers in isolation ð only limited 
effect  

ƁSkill of the schoolõs leadership in blending 
drivers/actions to bring about high pupil 
achievement for the disadvantaged group  

 



Non- negotiables  

Shared staff 
accountability  

Licensed 
autonomy  

High investment 
in familial 
support  

Intelligent 
analysis  

Professional 
improvement 

culture  

Equity model of 
school provision  

KEY ACHIEVEMENT DRIVERS IN COMBINATION 

Provision = High Achievement  



} Aim:  To provide a process that would be sustainable that 
schools could access and be supported to use the research 
outcomes to develop more effective practice  

 
ƁResearch report : -  detailed findings  

 

ƁAudit tool : ôHigh Achievement Review Auditõ ð initial evaluation of existing 
school practice in relation to the research outcomes  

 

ƁHandbook : ôHigh Achievement Review Handbookõ ð enabling deep analysis 
of specific aspects of school provision for disadvantaged pupils including 
case studies  

 

Ɓhttp:// www.transformingtees.org/tackling - disadvantage  

http://www.transformingtees.org/tackling-disadvantage
http://www.transformingtees.org/tackling-disadvantage
http://www.transformingtees.org/tackling-disadvantage
http://www.transformingtees.org/tackling-disadvantage


 

ƁSchool - led seminars where research schools have shared their 
practice  

 

ƁWebsite  where all documents and links to case studies can be 
found  

 

ƁTrained team of external assessors who are available to support 
schools in this work  

 

ƁInitial roll -out being funded by ôTransforming Teesõ  

 

ƁResearch extended into Early Years and Special Schools  

 



} High take - up of external assessor support to conduct High Achievement 
Reviews 

 
} Schools using Review tool kit and handbook to undertake self - review  

 
} School - led seminars high attendance and significant follow - through 

with visits and contacts to share and learn supported by eminent 
professors from the university sector including Professor Steve Higgins  
and Professor Rob Coe from Durham University, Professor Allen 
Thurston from Queens University Belfast, and Professor Greta Defeyter  
from Northumbria  University (Associate Pro Vice - Chancellor).  

 
} Initial conferences attracted high profile professionals including 

Professor Steve Higgins from Durham University and Sir John Dunford 
former government pupil premium champion  

 
} Key question : How to sustain and fund this work going forward so that 

we can keep the focus on the disadvantaged group and build upon what 
has been learned from the research and successful schools?  
 



The Stockton Transition 

Guarantee   

  



Overview 

ÅScrutiny Committee Review Autumn 2014: 
The overall aim of the review is to ensure that transition arrangements 

from primary to secondary school are effective enough to ensure that 

students maintain their academic momentum into Year 7 and therefore 

make more progress across Key Stage 3 and 4 so that outcomes at the 

end of Key Stage 4 improve. 

ÅLaunch of a Stockton Transition Guarantee in 

2015 

ÅReviewed, refined and developed into 2016. 



The evidence 

Å What Makes a Successful Transition from Primary to 

Secondary School?  2008 (Evangelou, Taggart, Sylva, Melhuish, Sammons and 

Siraj-Blactchford) 

Å The Most Able Students - Ofsted Report June 2013 
 ñTeachers in Year 7 were frequently unaware of what the most able students had studied 

 or achieved previously in their primary schools. Time was wasted, either because work 

 was repeated or because it failed to challenge the most able students at an appropriate 

 level. Opportunities were missed to extend and consolidate learning because teachers 

 were unaware of the themes studied in the previous phase of education and the levels that 

 students had reached.ò 

Å Ofsted Annual Report 2013/14 
 ñToo many secondary schools are not building on the gains pupils make in primary 

 schools. In underperforming secondary schools, not enough is expected of pupils from the 

 first day they arrive in Year 7. The curriculum lacks challenge and too many children repeat 

 what they have already mastered in the latter stages of primary school.ò 



The evidence 

Å Ofsted Regional Report 2013/14 ï North East, Yorkshire and 

Humber 
 ñThe gains made in primary schools, particularly in the North East, are lost in the 

 secondary phase, where students make less progress in English and mathematics than in 

 most other regions.ò 

 

Å Key Stage 3: The Wasted Years ï Ofsted September 2015 

 ñThe importance of a good start to a pupilôs secondary school education cannot be 
 overemphasised. Too many secondary schools did not work effectively with partner 

 primary schools to understand pupilsô prior learning and ensure that they built on this 

 during Key  Stage 3.ò 



Transition Guarantee 

 

Ensuring childrenôs needs are at the forefront of the 

induction experience. 

 

Ensuring secondary and primary colleagues pay due 

cognisance to each otherôs expertise. 

 

 



Scope of Transition Guarantee  

Å Preparing pupils socially and emotionally 
(familiarisation with staff and schools, shared projects, summer 
schools) 

Å Ensuring sufficient transfer of information 
(agreed pro-formas prior to transfer) 

Å Ensuring individual needs are met 
(liaison regarding specific intervention programmes and pathways 
and a timeline for when transition takes place for vulnerable pupils) 

Å Sharing coverage and understanding of curriculum  
(Stockton Sprint Tracker) 

Å Sharing of how to quantify academic progress tracking 
(Points score calculator) 

Å Agreeing assessments through training and moderation. 



Transition Guarantee 

The Transition Guarantee 

 

Å Every secondary school attends at least one moderation of Key Stage 2 primary work in the Spring 

Term or Summer Term.  

Å Cross-phase work is part of the annual programme for the Secondary Collaborative Network and 

every secondary school attends the Collaborative Network (for both English and Maths).   

Å A consistent approach to scoring attainment is agreed and used by all schools.  

Å All schools use Stocktonôs SPrinT Tracker (Stockton Progression in Tracker) or appropriate alternative 

to record pupil attainment and coverage of the curriculum in maths, reading, writing and science, and 

this information is passed to schools at the point of transition.     

Å All schools adhere to the óMoving Forwardô transition package of protocols and proformas.  

Å All primary schools are informed of the key stage 4 outcomes for pupils previously taught in their 

schools.  

Å There is an agreed borough-wide transition week for all pupils and schools.  

Å All schools engage with a transition project that all pupils begin in Year 6 and complete in Year 7. 

 



The Moving Forward Documents 

A suite of guidance - Moving Forwardô: 
- The transition process 

- Ragging children for transition categories  

- Timelines 

- Proformas to capture information about children and their support needs 

- Proformas to share academic achievement and curriculum coverage 

- Questionnaires for children and parents 

 

 
Severe 

Moderate 

Mild 

Universal 

  

Transition Level Severe: This level of support focuses on children with severe, complex and persistent levels of vulnerability.  
This level of vulnerability might include children who may be recently bereaved, or suffering from any type of loss.  
Children who exhibit extreme behaviour or poor attendance may also come into this category.  The child does not need to be on the SEN 
register for learning. The transition of this group of learners is challenging due to the requirement for good collaborative planning, integrated 
support, communication across different agencies and organisations and the preparation of secondary school staff in making appropriate 
provision (possibly incorporating briefings / training). The SenCo or the relevant professional (e.g. teacher with responsibility for LAC / PP or 
other vulnerable pupils) would normally be the designated contact and would co-ordinate, monitor and cascade information to relevant 
staff.* All LAC pupils should be categorised as red. 

  

Transition Level Moderate: This level of support focuses on children with moderate levels of vulnerability. In some circumstances, children 
may be highly sensitive to change and may exhibit their distress across a range of behaviours at the point of transition. The child does not 
need to be on the SEN register for learning. This level will require additional planning, liaison and transition support opportunities, perhaps 
in the form of extra visits and or transition group sessions. The SenCo or the relevant professional (e.g. teacher with responsibility for LAC, 
PP or other vulnerable pupils) would normally be the designated contact and would coordinate, monitor and cascade information to other 
ǊŜƭŜǾŀƴǘ ǎǘŀŦŦΦ  tǳǇƛƭǎ ƳƛƎƘǘ ōŜ ǇŀƛǊŜŘ ǿƛǘƘ ŀ ΨōǳŘŘȅΩΦ 

Transition Mild: this level of support focuses on children with 'mild' levels of vulnerability at transfer, for example, a young person is 
known to become anxious in a social situation or where there has been a recent upset within the family but the child seems to be coping in 
the primary school. The child does not need to be on the SEN register for learning.  This level of transition support requires increased 
vigilance within existing whole school arrangements. Concerns about these pupils would generally be raised by the Y6 teacher to the 
Secondary Transition Manager or Head of Year during the normal transition visits/communication. The Transition Manager / Head of Year 
would then co-ordinate, monitor and cascade information to relevant staff. 

Transition Level Universal: Universal Transition encompasses all Y6 pupils across the Borough. The standard of the universal transition should 
enable all mainstream pupils to move across the phases feeling supported and ready to learn within their new environment. The universal 
transition is a solid platform from which pupils embark on the next phase of their learning. 

When Action Y

5 

Y

6 

Y7 Primary Seconda

ry 

By end of Autumn Half -Term 1 

Complete Stockton Transition 

Projects 

    
V 

  
V 

Transition plans for those 

identified as  ómildô and 

ómoderateô are discussed and 

agreed between primary and 

secondary school 

  V   V V 

By end Autumn Half-Term 2 

  

All pupils are categorised into 

transition groups for secondary 

school. These may change but 

process allows for early 

identification. 

V     V   

For those identified as potential 

óSevereô, initial contact with 

parents/carers, outside 

agencies and possible 

secondary school.  Initiate 

planning for transition. 

V     V   

Key staff identified and named 

across both phases 
  V   V V 

Stockton Collaborative English 

and Maths Network ï 

appropriate staff attend cross-

phase moderation 

      V V 

Y7 Pupils monitored through 

school assessment and 

tracking. 

    V   V 

Questionnaires to  Y7 

parents/carers and pupils - be 

aware of pupils whose 

parents may need help with 

accessing questionnaire 

    V   V 

Y6 teachers  pupil check-up 

call/visit for Y7 pupils 
    V V   

Transition evaluation early 

December - results shared with 

Primary colleagues 

    V   V 

By end of Spring Half -Term 1 

Final transition arrangements 

for all pupils agreed. 
  V   V V 

Additional/special transition 

arrangements for transition 

ósevereô and ómoderateô are 

discussed and agreed with 

allocated secondary school. 

  V   V V 

Summer Half Term 1 

Parent/carers and pupil 

questionnaires sent out - be 

aware of pupils whose 

parents may need help with 

accessing questionnaire 

V     V   

Summer Half Term 2 

Post SATs visits to secondary 

school 

during Borough-wide Transition 

Week 

  V   V V 

Commence Stockton 

Transition Project 
  V   V   

Primary schools invite and 

secondary English staff attend 

Y6 internal moderation of 

writing 

  V   V V 

Data information transfer using 

the  Stockton Transition 

proformas  

  V   V   

Y7/8 buddies establish e-mail 

contact with Y6 
  V V   V 



Engagement of schools  

Å All schools visited 

Å The Guarantee embedded in the existing challenge, monitoring and 
support structures of the Local Authority; through the School 
Improvement Framework.  Trigger in the Challenge and Support 
Criteria: 
 

School fails to engage adequately with the Transition Guarantee.  This includes: 

 

- where a school does not complete the Sprint Tracker (or equivalent) sheets indicating 

curriculum coverage and attainment; 

- where a school does not comply with the Moving Forward proformas for information 

exchange: 

- where a school does not adhere to Borough wide practice and projects for pupil 

transition. 

 

 



Transition review after the first year 

Wide consultation 

Å Primary and Secondary Headteachers 

Å Year 6 teachers 

Å Primary and Secondary SENCOs 

Å Secondary Transition Leads 

Å Secondary English and Maths Leads 

Å 5 school Y7 Q and A sessions ï representing 26 primary schools 

 

69 Responses  

26 primary Headteachers  4 secondary Headteachers 

12 Y6 teachers    5 Transition Leads 

18 primary / secondary SENCOs 4 secondary English / Maths 

        leads 

 

 



Transition Survey 
 

 

Questions Answered -     

Very/ Quite 

Answered - 

Not / Not at all 

How well will the Transition Guarantee support pupils when 

fully implemented? 98% 

 

2% 

 
How effective was the common transition week? 72% 28% 

How useful was the Y6 pupil information shared with 

secondary colleagues? 92% 8% 

How effective was transition communication between 

primary and secondary? 88% 12% 

How effective was support for vulnerable Y6 pupils? 89% 11% 

How useful was cross-phase moderation? 85% 15% 

How effective are Y6/7 transition books in supporting 

progress? 78% 22% 

How well  did you rate your schoolôs experience of TG in 

2015/16? 73% 27% 

Did you use Y6/7 books after SATS? 

 
Yes ï 100% 



Transition review after the first year 

Transition Guarantee amended: 

 

- Key contact list shared for primary/secondary liaison colleagues 

- Secondary schools sharing letters to Yr 6 parents with primaries 

- Revised timetable issued 

- Transition spreadsheet amended (for example, ómore ableô added, 

passwords common) 

 

 

 



Transition review after the first year 

Transition Books 

Where the books were well used they were a powerful 

vehicle to support secondary staff understanding of primary 

standards and Year 7 pupil progress.  
Å Books MUST include 2/3 examples of childrenôs written work from the 

summer term, and maths work including application to problem 

solving/reasoning.  Work should be marked in accordance with the primary 

schoolôs normal policy. 

Å Books SHOULD include day-to-day classwork which shows how learning is 

built over time and covers a range of subjects. 

Å Books COULD include written work and maths work which demonstrates 

evidence of learning across the curriculum in non-routine contexts. 

 

 

 

 

 



Transition review after the first year 

ÅPrimary and secondary schools to proactively set up 

óvulnerable pupilsô conversation meetings once 

admission places are released to parents, so that a full 

picture of pupils can be shared with secondary schools 

as soon as possible. 

ÅSecondary schools to attend PEP meetings for LACYP 

in summer term of Year 6. (It would be good practice for 

primary Designated Officer to attend the first PEP 

meeting in Year 7 to gauge progress.) 

 

 

 

 

 



Feedback 

Cross phase moderation was a privilege and invaluable; able to plan 

Assessment w/out levels grids , stretch and challenge into learning, adjust 

Schemes of Learning. Shared high levels expected at KS2 and assessment 

processes.  Good for primary schools to know about secondary assessment. 

 

Transition books help to set standard, see range of topics taught, link to prior 

learning.  Can visibly remind pupils if they dip in what they are capable of 

achieving.  Saved time on Y7 baseline testing. Can remind pupils that Y6 

teacher will visit to see books again. Able to share with all Year 7 teachers. 

 

Liaison for vulnerable pupils: Secondary SEND mentors help a lot. Very 

effective for LACYP.  Secondary schools to contact primary schools about 

vulnerable  and all schools got in touch with us. Very helpful to have more visits 

to ease transition / and there is a need more than one visit for vulnerable. 

 

 

 

 

 

 



Developments 

Moving Forward for Early Years Foundation Stage, Birth to 5 Years: 
 

Å All early years settings are statutorily required to produce an EYFS progress check at age two to 

support early identification of development needs so that additional interventions can be put into 

place and impact on childrenôs progress measured.  

Å All early years settings use New STEPs Tracker (or equivalent system) to record childrenôs 

attainment and progress. 

Å  All early years settings, who sign up to Transition Guarantee, must pass on the information or 

documents pertinent to each individual child to the next early years setting: 

ï The EYFS Progress Check at age two (Integrated review) 

ï Tracker ï New STEPS or equivalent  

ï Personal Education Plan (PEP) for Looked After Children  

ï Early Years Pupil Premium (EYPP) with impact recorded 

Å  All early years settings who sign up to the Transition Guarantee will be expected to engage in 

networking opportunities including: 

ï Partnership meetings 

ï School early years cluster meetings 

ï Locality training and information groups  

  
 

 

 

 

 



Developments 

Moving Forward for Key Stage 4 into 5 under development with 

colleges and schools.  Intentions to: 

- develop a coherent approach to post 16 information sharing based on the 

features of the Key 2/3 Transition Guarantee.  

- ensure colleges and schools are equipped with student information to 

enable planned, proactive support prior to and during first months of 

transition.  

- create a post 16 information spreadsheet and timeline for information 

transfer 

- agree process for post 16 data protection 

- pilot the post 16 information transfer with three secondary schools and two 

colleges 

- consult on the proposal with secondary heads and principals.  

 
 

 

 

 

 



Outcomes and impact 

Ofsted ratings improving: 

 

% Secondary Schools rated good or better 

31st July 2014   40% 

31st July 2015  44% 

31st July 2016   44% 

31st March 2017  75% 
Ofsted Management Information publications 

 

ñSenior leaders are committed to ongoing improvement. They work closely with 

local primary schools to build curriculum continuity between primary and 

secondary schools.ò  Stockton Schoolôs Ofsted report 2017. 

  

 

 

 

 

 



Outcomes and impact 

Progress 8 measure: 

 

National  -0.16 

Tees Valley Combined is -0.25 

Stockton-on-Tees - 0.17 
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Foundation for Jobs 



Foundation for Jobs 

ÅStarted in 2012 as a public and private sector 
partnership to address youth unemployment 
led by Darlington Borough Council and 
supported by businesses across Darlington 
and the wider Tees Valley as well as schools. 

ÅHas won a national award for partnership 
working and been visited by HRH The Duke of 
York 



Foundation for Jobs 

ÅSince April 2012: 

ÅHas worked with more than 7,000 young 
people between the ages of nine and 24 in 
Darlington. 

Å5,600 of those have been young people 
building closer links with businesses. 

ÅPupils who have links with business at school 
shown to be five times less likely to be 
unemployed at age 25. 



Our starting point  

ÅYouth unemployment in the North-East of 
England is the highest in the UK, with the Tees 
Valley recording 6.5% of its 18-24 year olds 
unemployed in December 2016 against a 
national average of 2.7%. (Tees Valley 
Combined Authority, 2016).  

ÅAt the same time the North-East faces 
impending skills gaps in its key industries. 



²ƘŀǘΩǎ ǘƘŜ ǇǊƻōƭŜƳΚ 

 

ÅHeseltine ǎǘŀǘŜŘ άIŀǾƛƴƎ ƘŜƭŘ ŘƛǎŎǳǎǎƛƻƴǎ ǿƛǘƘ ŀ 
range of local leaders in the Tees Valley, it is clear 
that problems with education and skills are really 
ǘƘŜ ǘƘƻǊƴ ƛƴ ¢ŜŜǎ ±ŀƭƭŜȅΩǎ ǎƛŘŜΦέ 

ÅAn IPPR report in 2016 (Round 2016) found 
cultural challenges around perceptions of careers 
in the North-East including gaps in knowledge 
about available opportunities and attitudes 
towards particular kinds of work. 

 



²ƘŀǘΩǎ ǘƘŜ ǇǊƻōƭŜƳΚ 

ÅHeseltine report highlighted lower pupil numbers 
were entered into STEM related subjects in the 
Tees Valley compared to national averages and 
significantly, of those who were entered into 
examinations, only 26% achieved higher 
grades(A*-C) compared to 35% nationally. 

ÅSTEM industry sectors are those predominantly 
facing skills gaps as highlighted in the Tees Valley 
Local Enterprise Partnership (LEP) Economic 
Assessment for 2015/16. 



Our mission 

ÅWe believe that by matching ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ 
aspirations with the North East employment 
market youth unemployment should reduce. 

ÅWe need to challenge their perceptions of 
what careers in key industries involve. 

 



So is this what an engineer looks like ? 



Or do they look like this 



Or this 


